Introduction
There has been abundant research on peer social play in non-Indigenous cultures (e.g. Christie & Johnsen, 1983; Gitlin-Weiner, Sandgrund & Schaefer, 2000; Whittington & Floyd, 2009 ); however, little is known about peer social play of Australian Indigenous children. Australian Indigenous children are encouraged into peer play from a very early age (Dudgeon, Garvey & Pickett, 2000; Hamilton, 1981) and are accustomed to play in multi-age groups, with the older children having responsibility for the younger ones (Creaser & Dau, 1995) . In accordance with the remote Indigenous communities' advice and cultural practice, Dender and Stagnitti (2011) examined the play materials in the development of the Indigenous Child-Initiated Pretend Play Assessment (I-ChIPPA) with the children coming in pairs. The pairing of children during play had implications for administration and scoring of a culturally relevant play assessment for Australian Indigenous children. This paper presents a study that investigated the content and cultural validity of the Indigenous Play Partner Scale (I-PPS) which was developed in conjunction with the I-ChIPPA and accounted for the influence of a play partner within the context of a pretend play assessment (Dender, 2014; .
The play of Indigenous children has remained less of a focus for theorists and researchers, even where the focus was on child development, family life or child rearing (Dender & Stagnitti, 2015; Eickelcamp, 2010) . There is a lack of developmentally appropriate and culturally sensitive assessments of social play (Fantuzzo et al., 1995; Farmer-Dougan & Kaszuba, 1999; Gagnon & Nagle, 2004; Gitlin-Weiner et al., 2000; Kelly-Vance & Ryalls, 2005) . The primary reason appears to be the scarcity of psychometrically sound and meaningful play-based assessments (Bronson, 1994; Farmer-Dougan & Kaszuba; Gagnon & Nagle) .
Many of the social competence measures and play assessments have been derived from research samples comprising Western, middle-income children. The consequent inappropriate application of the norms derived from this sample population has made the children from culturally and economically diverse groups vulnerable to being characterised as deviant, low-achieving or less developed rather than different in these aspects. Therefore, the importance of culturally responsive assessment methods is imperative (Gitlin-Weiner et al., 2000) . Developing a valid, culturally relevant assessment or measure of behaviour requires the understanding of culturally relevant skills within the children's culture (Gitlin-Weiner et al.) . Australian Indigenous communities value children's play for cultural learning, fun, and as a natural activity for children (Fasoli, Wunungmurra, Ecenarro & Fleet, 2010; Windisch, Jenvey & Drysdale, 2003) , hence play is valued within Australian Indigenous communities.
Measures of social competence within a pretend play context
Most assessments of social skills and social behaviour are observation-based and are administered through questionnaires completed by teachers, parents and occasionally by the child themselves, dependant on age. There are very few assessments which measure social competence in the context of play. A brief review of measures of social behaviour and social skills is presented in Table 1 .
The primary purpose of most measures of social behaviour and social-emotional development is to identify problems of social interaction over a range of environments such as home, school and day-care. Play settings are not specifically considered. The measures referred to in Table 1 mostly pose one statement concerning play, such as 'Plays well with other children (not including sister or brother)' with only the ITSEA making reference to pretend play, by stating 'Hugs or feeds dolls or stuffed animals' .
Social pretend play was not included in the design of the ChIPPA (Stagnitti, 2007) and therefore the assessment does not assess the child's ability to socially interact during pretend play. The administration of the Indigenous ChIPPA (I-ChIPPA) has children playing in pairs (Dender & Stagnitti, 2011) , and therefore a measure that accounts for social interaction during pretend play was needed to be used with the I-ChIPPA. Already existing were two measures which specifically focussed on social interaction in play, which were The Social Play Record (SPR) (White, 2006) and The Penn Interactive Peer Play Scale (PIPPS) (Fantuzzo & Hampton, 2006) . The SPR has one sub-section in the section Independent Play which specifically relates to pretend play, for example, 'Pretends actions or feelings', 'Uses imaginary objects in play' (p. 34). The SPR does not measure whether a child can maintain social interactions while involved in social pretend play, or whether the child maintains pretence in a social situation, and hence was unsuitable to be used with the I-ChIPPA. The PIPPS is a tool that is 'designed to differentiate those children who demonstrate positive peer interactions from those who display less positive relationships with peers, based on (Gagnon & Nagle, 2004, p. 175) . The PIPPS categorises verb statements of social peer behaviour into three factors of Interaction, Disruption and Disconnection. The first category denotes those social interactions that are positive and prosocial, while the second and third categories denote the more negative aspects of play, such as aggression and non-social play, or withdrawn and non-participatory behaviours. This social play scale does not consider cultural diversity. Hence, the PIPPS was not suitable to be used with the I-ChIPPA (Dender, 2014) and the development of an assessment to account for playing in pairs during pretend play was needed.
Development of Indigenous Play Partner Scale as part of the I-ChIPPA
Before any assessment can be developed, a clear definition of the concept being assessed must be articulated.
In the development of the I-PPS, the definition of social interaction during play was not pre-defined but rather explored within the context of Australian Indigenous children's social pretend play in their community. Inferring social competence from ChIPPA scores was explored by Uren and Stagnitti's (2009) study and McAloney and Stagnitti's (2009) study, using the Penn Interactive Peer Play Scale (PIPPS) and the ChIPPA, and a significant positive relationship was found between complex pretend play abilities and the ability to establish peer relationships. This paper now presents a study which aimed to establish the content and cultural validity of an assessment of social interaction during pretend play when children's spontaneous ability to initiate pretend play was being observed through the I-ChIPPA.
Method
The aim of this qualitative study was to establish content and cultural validity during the development of the I-PPS by: (i) describing social interactions of Australian Indigenous children during pretend play when in pairs; and (ii) ascertaining the communities' expert opinion of the description of social interaction items as to their cultural appropriateness.
Participants
There were two groups of participants in this study: (i) children and (ii) community elders and mothers.
Children
Children were included in the sample if they were Indigenous Australian children living in rural and remote Indigenous communities in Western Australia and aged four years to seven years eleven months. The exclusion criteria were the presence of a disability and/ or intellectual disability and those conditions related to pervasive developmental disorders, as these conditions have a known impact on play skills and would therefore add a confounding variable of non-typical development. Twelve children were observed playing in pairs, that is, there were six pairs of children. Pairs were of same and mixed gender, and same and mixed age. The summary of the pairs are shown in Table 2 . The children all knew each other both in the school setting and within the community. It was known that pair number 5 were cousins; however, the relationships of the other children were not known. There were no siblings in the pairs in the study.
Children attended a remote township school in Australia. There were four female participants, and eight 4-year olds (n = 8), one 5-year old (n = 1) and three 6-year olds (n = 3).
Elders and mothers
The participants were members of the communities and some were elders. Elders within Australian Indigenous communities are 'the most important and respected people within our community' (Malezer, 1997, p. 102) . All participants were Indigenous women. All of the women who attended were mothers; however, one woman was also a grandmother. The ages and marital status of the women were not disclosed to the authors. Some of the women were related to each other. In two of the focus groups, all the women attended a Mother's group run by a community psychologist and the third group was conducted at a school.
Three focus groups were conducted with a total of 14 participants (n = 14). The first group had five participants (n = 5), the second had seven participants (n = 7) and the third group had 2 participants (n = 2). The invitation to be part of the focus groups was extended to both genders in both communities; however, as young 
Focus Group methodology
The most appropriate method to gather data concerning the communities' views of the social interaction items was considered to be focus groups (Willis, Pearce & Jenkin, 2005 ). Liamputtong and Ezzy (2005) and Halcomb, Gholizdeh, DiGiacomo, Phillips and Davidson (2007) also suggested that adaptation of the traditional investigative, question-based model of focus group could be suited to an Indigenous population. An important factor that was considered was the cultural sensitivity of using a focus group methodology with an Indigenous population, where questioning and probing of issues, especially by a Western researcher, may be considered offensive, or at least inappropriate. Flexibility in delivery and facilitation of groups was to ensure cultural sensitivity and to encourage participation of as many respondents as possible, especially for those who may have felt threatened or intimidated by the presence of a Western well-educated woman from 'the city'. The immediate clarification of responses, especially where cultural differences affect understanding of responses, was important for reliability of the findings as well as to allow for difference of opinion within the group to be clarified. Based on the literature and the first author's experience and knowledge of working with Indigenous communities, it was considered appropriate to have non-structured focus groups, without the usual interview or question-based format. The focus groups would be conversational and non-directed in style to obviate the need to question and use what may be considered 'interrogative' methods of obtaining information. The facilitator (the first author) would not have the traditional role of directing the group, other than to be part of the conversation where appropriate or when the participants asked questions.
Procedure
Ethics approval was obtained from Deakin University and Curtin University prior to the commencement of data collection. The recruitment of the children was made through contact with the school principal in a remote town. The consent forms and plain language statements were sent to the school and each child who met the criteria was given the information to take home for parental consideration. The Aboriginal and Indigenous Education Officers followed up the documentation with the parents to confirm that all children in the study had written consent of their parent/guardian. Pairs of children were invited by the first author to play with the toys in a quiet space near their classroom and the children were videoed as they played in pairs. The recruitment of elders and mothers commenced with the community psychologist discussing the purpose of the focus groups with members of the mother's groups. Further information, including consent forms and plain language statements, was sent to the mother's groups and parents, Indigenous teachers and teacher assistants in the towns' schools. Recruitment was also encouraged through a notice in the schools' weekly newsletters.
At the commencement of the focus group, the topic of how to describe social interaction during play for Indigenous children was explored through indirect questioning, that is, by posing scenarios which allowed for discussion. An example of this indirect approach is the first author reporting that in a particular play session Child X had continually taken child Y's toys without asking, and Child Y had not objected, and that when Western children played in this situation this behaviour usually resulted in conflict or protestation. The first author left the scene open to discussion by the members of the group. Exploration of cultural beliefs regarding children's relationships and how they affect a child's play with other children was included in the focus group session. The focus groups were concluded when the members felt they had exhausted the topic and felt it appropriate to leave. Two groups were concluded after approximately one and a half hours and the third group duration was 45 minutes.
Data analysis
Aim 1: To describe social interaction during pretend play when in pairs
The social interactions of children were transcribed from the videos of the 12 paired children playing. The videos were stopped after each interaction between the children and a description of the interaction was recorded, for example, 'grabs toy without asking', 'looks at other child and smiles', 'throws toy into other's play scene'. The interactions were then assigned a verb to characterise that action, for example, 'waiting for an answer = Wait', 'gesturing for toy without speech = Communicate'. A total of 19 verbs were compiled. The use of verbs to describe the social interactions was consistent with the use of verbs as descriptors and definitions of play actions and behavioural actions in the ChIPPA (Stagnitti, 2007) .
Aim 2: The Communities' Expert Opinion through Focus Groups
Qualitative data were recorded as notes and verbatim quotes as the focus group progressed and then organised into transcriptions reflecting the discussion in each focus group. The data were then analysed by coding the transcripts. After coding, further analysis was carried out by categorising the codes into two main themes with subcategories of themes identified. The themes were then scrutinised for congruency between focus groups.
Member checking with the groups was offered to all the groups' members; however, all focus groups' members declined to receive written transcriptions. Member checking is the opportunity provided to participants to check and confirm the interpretation of the data and accuracy of the transcription developed from the focus group (Carlson, 2010) . Culturally, offering a 'time of talking' (discussion) for the group with the first author would have been more appropriate than written transcriptions (Walker, Fredericks & Anderson, 2012) ; however, this was not possible due to the remoteness of communities, and a change in relationship between the researcher and the communities due to the departure of a key contact.
Results
Aim 1: Describing social interaction during pretend play when in pairs There were various levels of social interaction between the children when engaged in pretend play including: social interactions relating to play, the toys, the play story, and social interaction which was based in the pragmatics of social interaction such as eye contact, asking, responding to requests, and smiling at the other in acknowledgement. Some verbs had brief adverbial qualification such as 'taking gently' or 'grabbing quickly' to assist in the understanding of the quality of the interaction within the play setting.
Categorisation of the social interaction verbs resulted in the grouping of 19 verbs under five headings: 1. Positive Non-verbal social interaction (five verbs) 2. Verbal social interaction (four verbs) 3. Physical positioning (one verb) 4. Passive or imitative involvement in social pretend play (four verbs)
Negative social interactions (five verbs)
Positive Non-verbal social interaction included interactions which were considered an 'intuitive' interaction, showing presumption of the other person's response. Examples of intuitive interactions were: accepting a toy offered by the other child without speaking or placing a toy into the other child's play scene without asking. In this study, children were observed to frequently take toys from the other child's play scene without protest from the other child, or quietly follow the instructions of the other child in setting up the play scene.
The second category, Verbal social interactions, included those actions which take place when one child uses verbal communication to interact with the other child within pretend play. For example, asking for a toy to add to their scene or establishing and developing the story-line. The Indigenous children in this study used verbal communication in both English and their Aboriginal language to describe toys, such as 'See, he's a little joey, he's jumping,' and 'Is he going to the hospital? Is he dead?' Physical positioning within the play scene, the third category, occurred when children felt the need to be in closer contact with the other person or with the play scene. Brownell and Carriger (1990) stated that older children move to positions opposite one another when involved in a play task more often than younger children as these position changes were necessary for solutions and problem-solving, and indicated the ability to adopt complementary roles. This re-positioning was noted in all the pairs of children in this study.
Some children appeared passive, however they were not uninvolved. The fourth category of Passive and Imitative involvement in social pretend play included behaviour which indicated involvement cognitively, and possibly emotionally, with the other child, but not physically contributing. The child could be considered the 'interested audience.' For example, watching the player's actions silently or listening intently to the narrative of the other child. It was observed that two of the children completely stopped their play to observe and listen to the other child's play, then re-commenced their own play only after the other child finished playing.
The fifth category of Negative social interaction included social interactions which may be perceived as unfriendly, unkind or impolite, and may also include destructive or potentially injurious actions such as hitting or pushing the other child. In this study, no child was physically aggressive to the other child, and only two children of the six pairs used louder voices to assert their will on the other. Two children also snatched toys, and stopped the other child from completing their play action, coercing them verbally to play in another way or with other toys. One child destroyed the other child's play scene; however, there was little response to the destruction by the other child. The 19 social verbs were then grouped into five verb categories that were termed as positive and negative. These verbs and their categories required further examination for cultural relevance as the actions had been categorised using a Western perspective and judgement. For example, verbs such as 'grab' and 'snatch', in a Western mindset can mean to take quickly, to remove or to take illegally and with force (Merriam Webster, 2012) . Such words may be interpreted as a negative or an anti-social action. Words convey perceptions due to being culturally and contextually value-laden; therefore, it was important to examine whether the social interaction verbs being used to describe the Indigenous children's play were culturally relevant and not pejorative. These descriptions of social interaction during pretend play were then presented to the elders and mothers in the focus groups.
Aim 2: The Communities' Expert Opinion through Focus Groups
Two themes were identified which were: (i) background of Indigenous understanding of play and (ii) proposed © 2017 Occupational Therapy Australia CONTENT VALIDITY OF INDIGENOUS PLAY PARTNER SCALE social interaction verbs. Each of these themes is described below.
Background in Indigenous Understanding of Play
Participants in all three focus groups felt it important to explain the social 'rules' which children understand in Indigenous society and which are reinforced as appropriate by parents and elders of the communities. Participants described their children's play as occurring within a social context which children learn from an early age. The participants felt this understanding was particularly important to explain as the first author was Western.
These rules were described as: 1. There is a strong sense of family and community in play relationships therefore children understand relationships in any setting and important relationship 'rules' 2. Age does not matter, as all children play with other children and are taught that they are all equal from an early age 3. Children are taught to share and collaborate with each other from a very early age 4. There is no real ownership of toys, or objects, so sharing is expected 5. Older children are expected to give way to the requests and demands of the younger children as the younger ones do not understand sharing as well as older ones do and younger children are given more freedom and are indulged by all members of the community 6. The older child will probably 'dominate' or direct the play and its theme 7. The older child has the responsibility for the younger in all situations including play 8. Relationship is determined mainly by age and to some degree familial relationship, though this is not a 'kinship' issue, which has a more legalistic social connotation, for example, who can speak to whom, who has obligations to whom within the community 9. Relationship and familiarity are factors which would enhance the quality of play 10.Competition is not encouraged in play situations 11.Shame can be felt by children in the play situation if they feel they make errors in front of unfamiliar adults, or they have behaved inappropriately for the situation.
Members of the groups were concerned that assessment of their children may be difficult, and they felt the elders were correct in asking for children to attend in pairs. The concept of 'shame' was discussed, where the members felt children may not do well in assessment situations as they did not like being in the spotlight and were embarrassed by perceived errors. They felt the children may not perform well as they may not be sure of how to respond, or felt shy, and did not know the behavioural boundaries and expectations of an unfamiliar Western person. Members of the group also suggested if the assessments were not 'hands-on' then their children could be disadvantaged.
Social interaction verbs
The participants, having read the list of descriptions, agreed that the verbs such as 'grab' and 'snatch' were appropriate as they would use similar words themselves to describe the actions. They stated that there is no judgemental value placed on the verb, that is, it is not necessarily bad to grab a toy without asking, nor is it a negative action. The participants felt that there should not be emotion attached to the words, that the words were just ways to describe the action being observed. The focus group members felt that placing the actions into the proposed categories, for example, Negative Social Interactions, was inappropriate, as the actions were not intended to be anti-social or negative, rather they were merely an action. An example given was that a younger child may hit out at an older child as they wanted the toy, and that this is typical as the younger child is indulged due to their inability to understand the rules of games at an early age. There is no judgement of negativity, and no action taken by an adult, unless the situation warrants it, for example if biting or a fight erupted.
Refinement of social interactions verbs based on focus groups
The feedback of the Indigenous community members of the social verb categories resulted in the refinement of the definitions and descriptions of the social verbs. This was carried out between the first and second authors. The verbs were not put into categories of positive or negative behaviours of social play. This new understanding led to the development of a list of social interaction verbs which described a group of behaviours or actions with common traits.
Further analysis of the list of social interactions showed patterns or similarities resulting in 19 verbs which described social actions. These verbs were defined and described so that the understanding of the verbs would be clear for scoring of the social interactions of children in peer pretend play assessments. For example, four different social interactions such as glancing at another's play action; giving them a toy without asking; placing a toy into the other child's toy scene; and smiling at the other's comment were all placed under the verb titled 'Engage'. Similarly, pushing the other's hand away, physically removing all the other's toys or dismantling the play scene of the other all have effect of stopping the other's pretend play and this verb was called 'Extinguish'. 'Maintain' was defined as supporting actions or words that do not change the theme or the action but assist in the pretend actions of the play partner continuing, such as adding a toy without asking, or handing over a toy; re-setting up fences when they fall so that the farm is intact and the animals do not escape.
A second analysis of the videos of the children resulted in two major changes and 20 social interaction verbs. The two major changes to the verbs were, firstly, the recognition that the verb 'Engagement' was too broad and did not differentiate between complexity and level of engagement with the other child's play, and secondly, that the time children spent engaging with the assessor should be added and considered 'Non-peer social interactions'.
The verb called 'Engagement' was then divided into two types of engagement. These were 'Literal engagement' which reflected the existence of a simpler, passive interaction which may not involve any understanding of the other player's pretence in play, and 'Symbolic engagement' used when the child showed understanding of the other's pretence and use of symbolism. The latter is a more complex, cognitive social interaction as it required the child to be able to anticipate and understand the symbolic representations of another. Table 3 shows the refined social interaction verbs. The authors reached 100% agreement regarding the verb definitions and descriptions.
Discussion
This study supports the content and cultural validity of the I-PPS through the process of incorporating community feedback into the refinement of the social verbs, which form the basis for the items of the I-PPS. This refinement process meets the requirement by Streiner and Norman (2003, p. 5 ) that review by an expert panel is a 'minimum prerequisite for the acceptance of the measure'. The expert panel used in this study to validate the content and cultural validity of the I-PPS comprised the 14 Indigenous mothers and elders who participated in the community consultation. An assessment of an Indigenous child's spontaneous pretend play should culturally occur within a peer play context with one other child (Dender & Stagnitti, 2011) . Twenty social interaction verbs that described the social interaction of Australian Indigenous children during pretend play were identified through video analysis and in partnership with community consultation.
In cross-cultural research, it is widely accepted that no assessments are 'culture-free', rather the aim was to develop culturally relevant assessments which do not disadvantage a particular population group (Frijda & Jahoda, 1966) . The authors were Western and had used Western terminology and perceptions, and had categorised social play behaviours as positive or negative. In consultation with the community through the focus groups, the verbs were refined and described in a non-judgemental way in order to mitigate cultural disadvantage and increase cultural validity. Australian Indigenous children grow up in a collective society where sharing is expected and no one child 'owns' the play materials or toys, so therefore in social interactions during play children can take play materials from another child's play scene as neither of the children have any ownership over the play materials in their play scene.
The social rules described by the participants in the focus groups and expounded in the theme 'Background information for Indigenous children's play' is supported by literature. Indigenous children are given the freedom to play with other children of all ages as soon as they can leave their mother's side and the peer group is determined not by proximity or chronological age but by relationship (Dudgeon et al., 2000; Hamilton, 1981) . The most important function of the peer group is the setting for play and the kind of play in which the children indulge, as primarily it is unregulated by the adults of the group. The older children tend to initiate the play (Hamilton) . These factors may have influenced how the children performed in pairs as culturally they are attuned to playing in groups, and understand the cultural rules for relationships which guided behaviour and social place within the play situation.
Implications for practice
Literature and the results of this study demonstrate the need for therapists to consider the cultural context of play in their practice. Building partnerships with community members and elders is an important and respectful way to work with Indigenous communities as they give permission, guidance and insight into culturally relevant practice. When therapists work with Australian Indigenous children to build play ability, it is culturally appropriate to not see children individually but rather in pairs or groups and to have 'hands-on' activities. Toys and play materials are shared by the group and so children using play materials from another child's play scene is consistent with the cultural value of no individual 'owning' the play materials. Comparing one child to another in negative or positive tones is judgemental. With this in mind, observations of children's play ability would describe a child's play. For example, children who literally engage with peers see the literal use of the play materials in play and children who symbolically engage with peers in play create a meaning around the play.
Limitations
There may have been effects on the children's social peer play from being observed by an unfamiliar Western person, the awareness of the video camera being used to record their play and unfamiliar toys. The sample of 12 children (six pairs) was small which limits the generalisation of findings. In addition, the results of this study are limited to the population group where the study was carried out. However, the findings from the focus group are consistent with descriptions in the literature on children's social life Actions and/or words which change the theme significantly Building the theme so that it is more complex, characters take on more roles with greater complexity Moving the theme to a higher level, e.g. from familiar themes to a unfamiliar, not experienced theme Joining themes with the play partner, to combine themes, to increase complexity Diminish Decreasing but not stopping play Actions and/or words which cause pretend actions, or themes and roles of the play partner to be decreased in intensity, duration, complexity but not ceased Mutually exclusive to Withdraw Extinguish Ceasing; no shared understanding Actions and/or words which cause the pretence of the play partner to stop; or adding in toys which have no relevance to the pretence of the other child causing the theme to disintegrate and the child to abandon their pretend play Showing no understanding of the theme, roles, symbolism or deliberate refusal to make-believe Includes aggressive or destructive behaviours which cause pretend play to cease, e.g. the alligator attacks the child, or breaks down the whole scene, so that all play stops within Indigenous communities. Strengths of the study are that community members and elders were partners in the process of refining and describing the social verbs so that Indigenous children's social interaction during play could be recorded without cultural disadvantage. During pretend play exhibits social rules, e.g. turn-taking, thanking; shows social rules in the pretend play, e.g. has doll say thank you to the other player Wait Not acting immediately Actions or words which interrupt the other's pretend play while waiting for a response from play partner Asking for a toy with no response from play partner so that child's pretend actions are on-hold Repeating a question involving the pretend play scene and actions, e.g. 'does he jump over it?' Achieve Goals being met Actions/behaviours which specifically work towards spoken or non-spoken common goals between the play partners in pretend play Negotiate Compromise; bargain Verbal interactions to share toys, solve problems, swap or compromise before or during the play scene setup and within a play sequence Impose Control or direct To dominate and dictate the theme, roles and progression of the play To continually control the pretend play of the play partner through words and actions such as controlling the type of toy, or the number of toys so that the other has little/no choice in the pretend situation Imitate Copy Modelling on the pretend play of the other child, not assessor, using little or no initiative or own theme Communicate Verbal or non-verbal Verbal, gestural or inferred Actively joining into a conversation where the other child is communicating with the assessor Non-peer interaction Interaction with others/objects other than the peer
The child ceases or pauses in their play to look at others in the room Interaction with the assessor Listening into or observing the other child and assessor interact, without contributing to that interaction Social interaction verbs are presented as a list and this list should not be interpreted as listed by priority or importance.
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The study in this paper is the first study identifying social interaction items for the I-PPS. Future research will investigate the discriminative validity and concurrent validity of the I-PPS within an Australian Indigenous context. This may result in further refinement of the I-PPS for clinical use.
Conclusion
The development of the I-PPS (Indigenous Play Partner Scale), in conjunction with the I-ChIPPA, has attempted to address the issue of cultural-bias in assessment of Indigenous children's play. The I-PPS was developed with consultation and partnership of the Indigenous community members and elders through the expert opinion of the community-based focus groups. The social verbs were subsequently refined and content and cultural validity were established. Further studies are required to examine concurrent validity of the I-PPS to provide accurate results of the Indigenous children's social interaction abilities within pretend play.
